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OVERVIEW

Level 4 of Building Vocabulary from Word Roots builds on students” knowledge about how words work.
Learning to decode often involves learning to recognize and use word families (also called phonograms

or rimes), clusters of letters with predictable sounds—the —az in cat and bat, for example. In Level 3

and beyond of Building Vocabulary, students learn to use roots—units of letters that have predictable
meanings (and sometimes sounds as well). They learn how to “divide and conquer” longer words to

find these roots and determine word meanings. Below is an example of a Meet the Root Slide that
accompanies the lesson for the base porz. During Meet the Root, students are introduced to the root with
visual representations. This helps provide context for the base with known prefixes to enable students

to successfully complete the Divide and Conquer lesson. The additional activity pages build on student
understanding of the root, asking students to apply this newly learned knowledge in context. The Digital
Games allow students to practice the newly learned skills of dividing and conquering words. To access
the games, see the QR code on page 11, or visit tcmpub.com/bv-games.
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GVEBVIEW (cont.)

Each level of Building Vocabulary from Word Roots contains a diagnostic pre-test and post-test that focus
on some roots addressed at that level. The pre-test will help determine how to differentiate instruction:
who needs to be challenged, for example, as well as who needs extra support. Using the post-test will
provide some information on the extent to which students have learned the new roots.

The first lesson in Level 4 offers a quick review of the concept of prefixes, bases, and suffixes that was
introduced in Level 3. It then uses the two most common English prefixes, #n— and re—, to review the
Divide and Conquer strategy (word dissection). The remainder of Unit 1 focuses on directional prefixes.

Unit 2 focuses on essential Latin bases. This lesson builds on the concept of the base as a semantic unit
that provides a word’s core meaning. The motto of this unit is: “Bases are basic!” Many English words
are built on three kinds of roots: prefixes, bases, and suffixes. This unit introduces five Latin bases
commonly found in elementary-level vocabulary.

Unit 3 provides study of more directional prefixes, both Latin and Greek. Many of these words occur in
content-area vocabulary, particularly in science, social studies, and math. As a general rule, words built
on Greek roots are scientific and technical in meaning.

Greek and Latin suffixes are addressed in Unit 4. The suflixes taught in this unit attach to everyday
whole words that students will readily recognize. They also attach to many Latin bases to generate useful
academic vocabulary.

Unit 5 provides focus on several “special” Greek and Latin prefixes related to sum and size. Most prefixes
negate a word, provide direction, or intensify. The prefixes in this unit, however, stand in a small but
important category. Unit 5 presents four “special” Greek and Latin prefixes found in content-area words
from math, science, and social studies. They are also used to create clever neologisms (“new words”).

If students are new to Building Vocabulary, start with Introductory Activities on the Digital Resources
to give them experience with some basic concepts.

Remember that words themselves are interesting, and the ultimate goal is to create lifelong word
lovers. To that end, Meet the Root Slides include Did You Know? anecdotes. These are short
explanations or stories about selected word origins. This feature will stimulate interest while implicitly
teaching an important principle: English words have a discernible logic because their meanings are
historically grounded.

s

Did You Know? R

‘What does it mean when we call someone a bookworm?
We mean a person who de boaks by reading and reading
and reading. The word bookworn is over 400 years old. It
was first used in 1599, It described a kind of worm that
actually ate through the pages of a book! Today, we use it
to describe people who love books so much they “ear” their

A
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GVEBVIEW (cont.)

The Vocabulary of Vocabulary

The vocabulary of vocabulary can be confusing. Unfortunately, different resources use different

terms. This is even true of curriculum documents. The list that follows shows how these various terms
interrelate and which terms we use in Building Vocabulary. Note: Some educators use the terms base and
root interchangeably.)

e affix: any word part that attaches to the beginning or end of a word; an umbrella term for prefixes

and suffixes

* base: a root that carries the basic meaning of a word; a base may be a word part (the base duct in
ductile, conduct, conduction, etc.) or a stand-alone word (e.g., duct)

* base word: a stand-alone word (i.e., a dictionary entry) to which affixes may be attached (e.g., view:
review, preview, interview, viewer)

* inflectional ending: an ending attached to a word (e.g., walk-walking-walks-walked)

e prefix: a root attached to the beginning of a word; generally, a prefix gives a word direction, negates
a word with the meaning “not,” or intensifies a word’s meaning by adding the notion of “very”

(Note: A handy Roots Chart for reference can be found on page 235 of this book.)
* root: any word part that carries meaning; an umbrella term for prefix, base, and suffix.

* suffix: a root attached to the end of a word; generally, a suffix changes a word’s meaning and/or part
of speech (e.g., conductor, conduction, deductible)

What Is Assimilation?

Some Latin prefixes occasionally change spelling. If a prefix ending in a consonant (such as con— or in—)
attaches to a base beginning with a consonant, the final letter of the prefix may change to make the word
easier to pronounce. This is called assimilation. For example:

* in (not) + legal = illegal (not inlegal)

* con (with, together) + pose (put) = compose (not conpose)
Assimilation is a simple concept, but it can seem technical and confusing. At this level, students
may benefit from knowing that prefixes sometimes change spelling to make resulting words easier to

pronounce. Take advantage of opportunities to show students examples of assimilated prefixes while
working through the lessons.
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IMPLEMENTATION SUPPORTS

Teacher’s Guide

The following information describes the key
features of the Zzzcters Guide.

Build Teacher Knowledge and Build Student
Knowledge provide concise, essential, and
necessary information about the roots taught in
the lesson. This should be read prior to teaching,
as many instructional choices may need to be
made based on the information provided.

Differentiation Strategies provides
options for additional support for specific
student populations.

<

Cognate Connections are lists of Spanish

cognates that share the root that is the

focus of the lesson. This supports bilingual

students in making connections to their
home language.

Spelling Matters provides notes about
root-related spelling issues, including
how students can use roots knowledge to
improve their spelling abilities.

Definitions at a Glance provides a list of the lesson’s words and definitions.
Complete lists are available on the Digital Resources.

RCSAAN LN
LESSON 5
uNIT | PREFIX pre- = “before”

“The infarmation an this page thould be read prior to teaching, as many instructional choices may need
0 he marke hased an the Infrmarine pervided.

Build Teacher Knowledge

“Ihis weels's directional prefix, pre . means “before” This bemon introduces the concept of o base as

& semuantic umit that provides the woed with its core meaning but is not always a whole word. A base
wsually looks like part oF a word but always carries a specific meaning, (Specific Latin bases are presented
in Unit 3.) This lesson builds an the use of peefies 11 ssmantic units that are placed at the beginning of 3
word and affect its meaning. A prefix affects th ing of 1 word by negating, providing direction, or
intensifying the meaning of the base
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The lesneres hegies with preee wesch, i whichs the rrmatouder of the wocl afies the pecfs is recogabeable aa
a whele word (e.g. presssh, prevhrunk, premaram). Tr hen tnrmdinces pre— words In which the rematnder
ol the wond after the prefix is a Latin buse. The wonds in dhis bkeson are graduatad in diffioly. Use a
appropriate bor your student” nocds.

Sex Definth Glasice for quick cxplanations of cvery pre—word that appears in this leaswon.

Bulld Student Knowledge

Theee aspecrs of language are parriculary tmporsne for sdenrs m underrand:

1. Thesme woul van bare muldple meanlogs. depending o the context i which it is wsod, A s
sclls draning prepuraiions, but we can als make prepamions for a paig
2. Words can have ltcral and Bgurative meanings. Premature fru can b picked bebore it s lizcrally
ipe, but a guratively premsature idca has not been thought through. We migh Bguratively profer
chocolate ice cream to vanilla without literally putting chocolate ice cream in front of vanilla.
3. A suffix can change the function (ie, part of speech) and meaning of a words preven (verb),
mm{mn},pmwmm
Share the lesson's g word: The word 5 | ! The Larin base fir means
“attach™ A gl s & word part “stachod ™ befinc” (s the front end of) the basc of the word!
Lanmersiing studeuts fn words is an important past of buikling theis sderic voulularics. Befoe
complering rhe Meer the Reoe acriviry mgerher, hegin 2 wnd weall thar will he poared all week. Imiee
studeats wcall vut wonds, aod wiite tem o chant paper. Tovite studeos w add gre— wonds dicy
i wock.

discover
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LESSON 5
PREFIX pre- = “before” jcent)
Differentiation Strategies 4
Use Definitions at a Glance to practice specific
wonds, or invite students to choose their own. ¥ r
pre wonds from the classroom word wall or Student .
Guided Pritctice Bosk activities. See Borus Papes Cognate Connections
on the Digital Rescarces for additional sudene ‘Spanish. Fnglish cngnares from rhe
activities for the unit. These exclusively digital puchia pre— tw abiare with studcnts:
aprinns can he nsed m pre-teach or rereach a lesson e T
or give students another chance to play with the (prollicd); pregfrir (peclo: grofgio
unir's newly leamed maors! {pochad; probisadrice (prehistoric;
premature [prematurds prendsal

Above-Level Support !pmm]k’npawbw.pu:k

X % " N nepnitcidn [ preparation); propagier
Have students write the riddles, foll the
s ke s owpedi pr
i reqies tha studes uodentand the word [prevent]

d see how d in ~
some way. Hive students share their riddles with Spelling Matters
athers. Discuss them as a group. Srucdenes shonld check rheir pelling
‘when wrklg worka brglnriag whh

English Language Support pre—. Somerimes they may mistakenly
Focus st o words that incdude wole-woud bscs. e = e o

“aougl™ All pre— wosds lave a clear

Provide divtivmarics for sudents w use as 2 moune o ol ek

fior wonds with bases daat are "pures” such as predice
which may be sonfudlig,

Sec Uognate Uonncctions for Spanish words built
with this prefix, and point out the similarities

with English.

Below-Level Support

Brcainic the woeds i this s asc gradused i
difficulry, frcus an the mare concrere, dmpler wards
w by the pre— prefis. Share the e Challonging
words by providing concrete dehnitions and
Maciuidiong approgelate nisgs e the worl
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IMPLEMENTATION SUPPORTS (o)

Schedule

/)

L
On Day 1 Meet the Root, students are
presented with a root, its meaning, and several
words that present its meaning in different
contexts. During the practice portions, students
generate additional words that contain the root
and write sentences that put the vocabulary

in context.

Meet the Root Slides provide visual support to
supplement instruction for each lesson.

Ig On Day 2 Divide and Conquer, students
“conquer” words by “dividing” them into their
word parts. Students then select the definition of
each word from the provided word bank.

On Day 3 Read and Reason, students
read a variety of passages that use word roots in
context and then answer questions in pairs or
small groups about the root-based vocabulary.

M Phma =" Hime Cuta

»'& Meet the Root

Directionss Tem o pour pasaes. Tike -
mearing of “back and'or “sgain” Fill in the black op
wordh et huve the meaning of “back” arsdior “again”

4 Divide and Conquer

finel ahve bese definsion froe the Definiion Bask. Wrire de

Wrd [ e worklis

.
) Morna =" Hime Cuta

[ Rend ond Reason {® Combine and Create

D3¢ On Day 4 Combine and Create, students
put prefixes, bases, and suffixes together to
compose English words.

[gh On Day 5 Extend and Explore,
students work individually, with partners, or
in small groups to create applications for the
new vocabulary.

©}
In the Review: Cloze Text section,

students use a word bank with eight words
from the lesson and the paragraph’s context to
complete sentences. This activity can be used as
an assessment or for additional practice.

*At the end of the unit, students can visit
tcmpub.com/bv-games to practicing combining
or dividing the words and skills learned in

the unit.

Ukeectborss Hasd this bt poees abst the - peekis seveesl time, watl s e the banks wich s s tht sk Wse the wends
think s can sead 2 i p\wnxirﬂngnlﬂ::::r. T e b make 3 wond thae hegin with s, Thes, 1noeer fhe quesiom ’l,,,l”
a1 porin tha | s 1 Evea s 1 (o mamed) my mcey “The Priscen’s BUILDING
Bocatac I s i s repeanndly. Flasbaad " she seschr 1 har | nosdsd 10 o
il fom e Gl ko e ll my i ch [y [y
e sy e ity - VOCABULARY-
% sty | e b srarrange intse of the srenti—pot fus
e e L 1l from Word Rools
B Mirna Tata tame Cuta :
Q, Extend ond Explore @ Review: Cloze Text
Divwabom Wond c chans meaning, drpeadingon o chey s ond 8 Fo— bt wods b DIVIDE AND
wentemce. Here ave three - weds, You wsll use the me woods rwice ach e will e mard ance “
s * el ‘; CONDUER
oecall il L cecall reflled e reuse
S enda rread miwaed  roeubisg .
ey hemeworic et | boit . NS NN NN NN NN SN FEN NN
. onber . Te pus
b dacsea appromes. Pocaso, ua he had 00, the enos dids. Afer
o eut dogh bl the pan 50 che oould,
5 lexma b snany chickem sugpen Lo bt i she. e ki shoct with Frerch i, As
- dne carehly the diretion, e e hsd art
B Alfer csaly oae o of ule, the pablider huned 8 v w00 high. S0 the . tha dlal 12 4 oy
af i bes.aeling revel. tempern.
7. o i e g o e e o chinges i ach b of The ponsecs il bumed s Bk, mullog fen
3 the e s befive. Tn e erd.
Jou pave e and o macching 8 mcwic,
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TEACHING VOCABULARY: RESEARCH AND PRACTICE «oxt)

How Should Vocabulary Be Taught?

New words are learned directly and indirectly (National Reading Panel 2000). Direct teaching of key
words can be worthwhile, but research tells us that children can only learn eight to ten new words each
lesson through direct instruction because learning requires repetition and multiple exposures (Stahl
and Fairbanks 1986). Students will require frequent opportunities to use new words in oral and print
contexts to learn them on a deep level (Blachowicz and Fisher 2014).

T Mome Dute e Mme Dute P Mame Tt
it 2 it 1 w3
[0 Read and Reason [0 Rend and Reason . [0 Read and Reason
Directionss Practice the poem with a partwer until you can read it well. Think Directions: Read the advice columa, asd follow Adelia Advice’s saggestion o % Directionss Circle the awall and wwalir vocabulary woeds in the conversarion.
of mocions 1 add 10 the poem. Read it aloud. Use the motions. Then, think of some other compound woeds you already know. 9 Imagise that the comversation takes place Inside 2 new auditorium.
underline the ex- words. i
N Vals Hey. guys. I'm poing to et the
Ev- eveans Diear Addia Advics, - - speakers. OKZ
(et At school, | am having some eoable undentanding 3 iy oy
o s out. compoand wonds, What ase they?
mnu! Your Eriend, 3 ‘Vals Can you hear ic? Is ir audible?
Excim Confased Compousd ; Nocller What?
il ] Vi Can pons e the apeskens pmt
Shou i, Drar Confiised Compound, 3 in the sudience?
i H. i ¥
o ﬂ:z@-&uhmnm.ku.ﬁ,. i = Noelle: Veah. | can hear yea.
e ek slong the bech making pres iy Vale I you can hear me, wave yous
P— feet? (foprinti) Have yos cvessoem b fu .’,&“'i“';:d_ hands. T in the auditoriusn...
O E'm Do you caery pous boela for school i+ pack
So prp sue. rapped 1o your back? (hackp.ack)
Show outl mwlw'd‘“”"“‘ﬁlmwkmmh 1. From th om abere, wha d hinsk s means? How do
one . M,
Bk, Sigion s 7 e 5 e, e the you know!
Heeathe decp, Your Fricad, ; : y
Lot ieowt! Addia Adon 2. Use your definition of aud so cxplsin what audible mers.
Breathe in.
:ﬁﬂ*“ 3. Use your definition of awd o cxplain what audience means.
1.: L List compaund woeds you already know.
Out! 4. MNow, write 3 sentence that has both audible 3nd audborium is it. Share
Cuet your sentence with 1 friend,
-y o Bttt ittt -y o Bttt ittt -y o Bt ittt

Students should also study the structural and semantic nature of words. They should use the surrounding
context and/or word parts (prefixes, suflixes, bases) to unlock meaning. Learning key word parts will
enable students to master new words that are semantically connected.

In other words, looking words up in a dictionary and learning definitions is not enough to ensure word
learning. However, dictionaries and other reference works can add interest to a vocabulary program.
Most students learn word analysis strategies (phonics, context) in the primary grades. They also begin
to learn about reference tools. For example, they may know how to use a dictionary, and they may also
know how to use the enormous variety of electronic and print dictionaries available. They may know
the concepts of synonym and antonym, but they may not know how to use a thesaurus. (Some of the
electronic ones are really fun to use!) Explicit practice with all these strategies for unlocking word
meanings will help students learn to use them automatically. So a vocabulary program should focus
on reinforcing and expanding the strategies students have already learned. Moreover, teachers will be
encouraging students to become word sleuths, a habit that they may well carry with them throughout
(and beyond) their school years.

Most vocabulary is learned indirectly or spontaneously through discussion, reading, or listening. So
another important principle of vocabulary instruction is to read aloud to students. Choose books with
wonderful words and powerful language. Teachers can share their own favorites, encouraging students to
do so as well. If students will be tackling a new or difficult concept in the content areas, begin by reading
picture books that address the topic. In addition to their many other benefits, read-alouds help increase
children’s oral vocabulary, which is an important stepping-stone to reading comprehension.

100886—Building Vocabulary: Teacher’'s Guide © TCM | Teacher Created Materials



TEACHING VOCABULARY: RESEARCH AND PRACTICE «oxt)

How Should Vocabulary Be Taught? cont)

Related to this principle is another: encourage wide reading. The more students read, the better.
Teachers must establish different purposes for reading—including pure pleasure—and urge students
to choose texts at various levels of difficulty. Research shows that students learn more new words
incidentally—when they appear while reading or listening—than they do through direct instruction
(Lehr, Osborn, and Hiebert 2004).

Teachers can share their own love of words and invite students to share theirs. Everyone has a favorite
text that moves them to laughter or tears. As these are read aloud to students, teachers can talk about
the power of words. Invite students to do so as well. A good practice is to whet their appetites by sharing
interesting word histories and then showing them how to explore the origins of words themselves. Focus
on the Did You Know? on the Meet the Root Slides. If teachers post a list of websites or print resources,
students can investigate themselves. Encourage them to share what they discover with the class.

In other words, make word learning and word play a priority in the classroom. Provide regular
opportunities for students to practice and discover words on their own and in the company of others.
This is one of the key ideas behind Building Vocabulary. As students progress through the lesson for a
week, they have dozens of opportunities to work with new word parts in a variety of ways.

Building Vocabulary from Word Roots gives students time to play word games or to create riddles, rhymes,
and tongue twisters. Not only is this fun—it’s good instruction. Teachers should be mindful to make
time for students to play word games on their own or with others. There are easily accessible word
activities available for students on the internet and in the Appendixes. At the end of the unit, teachers
should allow time for students to play with words via the Digital Games. The Digital Games mirror the
strategies learned in the lessons and provide an interactive space for students to practice combining and
dividing the words learned in each unit.

S Tute
ont 4
Q, Extend and Explore 5
i S e e el & Combine and Create
1. | am a fiocling that happens when you buff and putf,
You would feel like mae if you ran very faat for a bong time.
i vl s i B sl thirvs o, £ NUMEER OF WoRDS: 00
2. T mean “very, very mill” WORDS CREATED
I mean “withour moving™
1 am built on the base o mev.
1 have theee syllabler.
3. 1 describe what you would be if you wayed ap al nighe.

1 have ceve verwel wied throe times.
T also hawe the lecter 5 used three rimes.

HOME

'S NN NN NN NN NN NN NN NN
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uNIT 3

Greek and Latin Prefixes

LESSON 13
LATIN PREFIX per- = “through, thorough(ly)”

The information on this page should be read prior to teaching, as many instructional choices may need

to be made based on the information provided.

Build Teacher Knowledge

This lesson’s prefix, per—, means “through,
thorough(ly).” It is both a “directional” prefix
(“through”) and an “intensifying” prefix
(“thorough(ly]”). The meanings of “through” and
“thoroughly” are connected: when something

is “thoroughly” done, we say that it is done
“through and through.” For this reason, as
students encounter per— words, they should apply
both meanings of “through” and “thorough(ly)”
to determine which makes the most sense.

The prefix per— attaches to Latin bases to generate
words that describe the act of going “through” a
physical object (e.g., perforated, perspire). It also
generates words that describe things that last
“through” time (e.g., permanent, perennial). The
prefix per— is also written as a separate word in
phrases describing the distribution of quantities
or numbers “through” a large group or time span
(e.g., cost per item; three pencils per child; $2,000
per year).

Some per— words occur in content-area
vocabulary, particularly in math: The words
percent, percentage, and percentile refer to the
distribution of numbers “through” 100 (cent =
100).

See Definitions at a Glance for explanations
of every directional per— word that appears in
this lesson.
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Build Student Knowledge

Three aspects of language are particularly
important for students to understand:

1. The same word can have multiple
meanings, depending on the context in
which it is used. In artistic perspective,
background objects appear smaller than
foreground objects, showing how the artist
“looks” “through” space (spect = watch, look
at), but we all have our own perspective when
it comes to expressing our opinions.

2. Words can have literal and figurative
meaning. In Earth science, water literally
percolates “through” soil as it trickles through
sand and gravel (co/ = drip, strain, sieve),
but gossip or news can figuratively percolate
“through” a community as the story trickles
through town like a slow drip.

3. A suffix can change the function (i.e., part
of speech) and meaning of a word: permit
(verb, noun), permission (noun), permissive
(adjective).

Immersing students in words is an important part
of building their academic vocabularies. Before
completing the Meet the Root activity together,
begin a word wall that will be posted all week.
Invite students to call out words, and write them
on chart paper. Invite students to add per— words
they discover during the week.
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LESSON 13
LATIN PREFIX per- = “through, thorough(ly)” (cont,

Differentiation Strategies

Use Definitions at a Glance to practice specific
words, or invite students to choose their own per—
words from the classroom word wall or the Student
Guided Practice Book activities. See bonus pages

on the Digital Resources for additional student
activities for the unit. These exclusively digital
options can be used to pre-teach or reteach a lesson
or give students another chance to play with the
unit’s newly learned roots!

Above-Level Support

Students learn that the prefix per— often appears

in words and phrases describing the distribution of
time or money. Have students find related words in
their math textbooks and share them with the rest
of the class. They can make a master list with the
words, definitions, and simple math examples. They
could also make sketches that illustrate meaning,

English Language Support

Preview all the words presented on the Meet the
Root Slides. Share examples for each word. If
possible, find illustrations or realia to help teach
about these words.

See Cognate Connections for Spanish words built
with this prefix, and point out the similarities
with English.

Below-Level Support

Prior to discussing Meet the Root Slide 41, give
student pairs time to talk about the images and the
words before discussing them as a whole class. Also,
see Bonus Page 16.

© TCM | Teacher Created Materials
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Cognate Connections

Spanish-English cognates with the
prefix per— to share with students:

por ciento (percent); porcentaje
(percentage); percentil (percentile);
percusidn (percussion); perenne
(perennial); perfecto (perfect); perfeccion
(perfection); perforar (perforate);
perforacion (perforation); perfume
(perfume); permanente (permanent);
permear (permeate); permeable
(permeable); permitir (permit); permiso
(permission); permisivo (permissive);
persistir (persist); persistencia
(persistence); persistente (persistent);
perspectiva (perspective); persuadir
(persuade); persuasion (persuasion);
persuasivo (persuasive)

Spelling Matters

Students should pay close attention
to their spelling, taking care not to
transpose letters and write pre— which
means “before.” All per— words

will have a meaning of “through”

or “thorough(ly).” In some words
beginning with the per— prefix, the

accent can shift.

For example, to perfect your work, you
must do a perfect job. A green light
permits you to walk across the street; a
new driver must earn a driver’s permit
to operate a vehicle.

100886—Building Vocabulary: Teacher’s Guide
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uNIT 3

Greek and Latin Prefixes

//i
Meet the Root

Introduce

Write the prefix per— on the board. Say, “This
lesson’s root is the Latin prefix per—. Per— appears
in many words you know, but figuring out the
meaning can be tricky. We will do an experiment
to see whether we can figure out a per— word.”

*  Write the word perforate on the board. Put
a pencil through the paper and tell students
you have just perforated the paper. Ask them
to think about what you just demonstrated
and to predict what per— means. Accept
their predictions.

Discuss

Say, “The Latin prefix per— means ‘through,’ as in
putting the pencil ‘through’ the paper. It can also
mean ‘thoroughly,” as in the expression ‘through
and through.”

Using Meet the Root Slide 37, ask students
to figure out the correct per— words to fit each
description (perfect, perfume, perspire, permanent).

* Say, “Sometimes, words beginning with
the Latin prefix per— use it as a directional
prefix meaning “through.” Other times,
it’s used as an intensifying prefix and is
meant to describe that something is done
“thoroughly.”
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LESSON 13
LATIN PREFIX per- = “through, thorough(ly)” «ont)

Apply

Using Meet the Root Slide 38, ask students to
explain the meaning of these per— word pairs
(perfect-perfection; permit-permission; percent-
percentage). Remind them to use the concept of
“through” or “thoroughly” in their definitions.

Practice

Tell students that words have an interesting and
often surprising history. Read the Did You Know?
together on Meet the Root Slide 39 about the
words permit, permission, and permitted.

Direct students to the Meet the Root activity on
page 88 in Student Guided Practice Book.

* In pairs, have students figure out the
meaning of “through, thorough(ly)” in
permanent, permission, percent, perspire.

e After a few minutes, ask volunteers to
explain how each of the words means

“through, thorough(ly).”

Point out the two blanks. Have students think
of two other per— words with the meaning of
“through, thorough(ly).” Tell them to put the
words in the blanks and then write sentences for
four of the words. Invite students to share their
words and sentences with classmates.
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Egz Divide and Conquer

Direct students to the Divide and Conquer activity on page 89 in the Student Guided Practice Book.

Say, “Let’s ‘divide and conquer’ five new words with the directional and intensive prefix per—. Let’s do
the first word together. We will draw a slash between the prefix and base. Let’s write the meaning of the
prefix on the first line. Then, let’s write the meaning of base on the second line.” Place emphasis on the
meaning of the base.

Say, “I see a box titled ‘Base Bank,” which is helpful because it includes the meanings of the bases.
Thinking about the meaning of the prefix per— and the base, we can decide which definition from the
Definition Bank matches and put the letter in the box.” If necessary, use a short phrase with the words
through or thorough(ly) to ensure that the definition makes sense.

Discussion of each new word is essential to expand students’ vocabulary and knowledge of how English
words work. As you guide students, use the questions below to generate discussion about each of

the words:
* Where is the meaning of “through” or “thorough(ly)” in the word ?
e Where might you see the word ?
* Can you think of an example of ?
* Does have more than one meaning? If so, how are those meanings the same? How are
they different?
* In what situations might you find or use the word ?

Have students complete the Make It Yours! section independently or in pairs on a separate sheet of paper.

LESSON 13 ';,’ /4714,
LATIN PREFIX per— = “through, thorough(ly)” coy | UNIT 3
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Answers
Word Prefix means Base means
1. | perfect thorough, thorough(ly) | done B
2. | perfume thorough, thorough(ly) | smoke, vapor D
3. | perspective thorough, thorough(ly) | look at, watch A
4, | permit thorough, thorough(ly) | send E
5. | persist thorough, thorough(ly) | stand C
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each page.

Read and Reason

This activity gives students practice in reading
words in context. Students complete two

paragraphs by adding words with a per— prefix.

Greek and Latin Prefixes

Answers
1. permanent 6. percussion
2. permitted 7. permeates
3. percent 8. perfect
4. perennial 9. persistent
5. permeate

Combine and Create

This activity gives students practice using multiple
forms of a word.

Answers
1. performers 4. perforations
2. permission 5. persuasive
3. perfection 6. permanent

b 100886—Building Vocabulary: Teacher’s Guide

3 LESSON 13
UNIT LATIN PREFIX per- = “through, thorough(ly)” (cont,

Guide students through pages 90-93 to complete the rest of this lesson. Read the directions at the top of

.%h Extend and Explore

This activity gives students practice with the
multiple meanings of words.

Answers
1. perfect 6. perspective
2. permit 7. perennial
3. perennial 8. perfect
4. permeated 9. permeated
5. permit 10. perspective

g{; Cloze Text

Scoring Guide
7—8 blanks filled correctly: Outstanding

5—6 blanks filled correctly: Satisfactory
4 or fewer blanks filled correctly: Unsatisfactory

1. perfect 5. persisted
2. perspiring 6. performed
3. permeate 7. percolate
4. permit 8. perspective
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LESSON 13 )
LATIN PREFIX per- = “through, thorough(ly)” «ont)

Definitions at a Glance

percent: one part distributed “through”
a hundred (cenr = hundred) (nouns:
percentage, percentile)

percolate: to trickle and drip “through” (co/
= drip, strain, sieve [as in “colander”))

percussion: the “thorough” striking of a
musical instrument (cuss = beat, strike)

perennial: constant and recurring; lasting
“through” the years (en; = years); as a
noun, a plant that produces new growth
“through” the years

perfect: flawless, complete, and
“thoroughly” done (fecr = make, do); as a
verb, to bring to “thorough” completion or
doneness (noun: perfection)

perforate: to poke or bore holes “through”
a surface (for = hole, bore) (noun:
perforation)

perform: to carry “through” the proper
form of a sequence to completion (e.g., to
perform a task, to perform a duty; to perform
a role (form = form) (nouns: performance,
performer)

perfume: a scent that wafts “through”
the air (fum = smoke; literally, a scent that
“smokes” “through” air)

permanent: lasting and never changing;
“thoroughly” lasting (a7 = last, stay)
(noun: permanence)

permeate: to penetrate or soak “through”
pores or the atmosphere (¢4 = wander:
literally, to “wander” “through” a barrier or
material) (adjective; permeable)

© TCM | Teacher Created Materials
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permit: to authorize or allow; to give free
rein to a person or activity (it, miss = send;
originally, to send a horse “through” an open
field); as a noun, a license of certificate that
allows an activity (e.g., a learner’s permir)
(noun: permission, adjective: permissive)

SOXIJo1d UleTT pue Joa15)

persist: to continue “through” to the end;
literally, to take a firm and “thorough” stand
in an activity or mission (sist = stand) (noun:
persistence = dedication, stubbornness,
steadfastness; adjective: persistent)

petspective: technique displaying how an
artist looks “through” space; also, a person’s
mental view of a subject or event (spect =
look at, watch)

perspire: to sweat or breathe moisture
“through” skin pores (spir = breathe) (noun:
perspiration)

persuade: to convince; to successfully and
“thoroughly” urge a person to do something
(suad, suas = urge) (noun: persuasion;
adjective: persuasive)

/4‘
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“N“- 3 Name. Date.
+'\2 Meet the Root

Directions: Turn to your partner. Talk about the meaning of “through, thorough(ly)”
in each of the words. Fill in the blank spokes with two other per— words that have the
meaning of “through, thorough(ly).”

permanent permission

Y IIIITY

, per— = “through, |
thorough(ly)”

percent perspire

VL4

Lesson 13: Latin Prefix per— = “through, thorough(ly)”

Write sentences for four of the words. Make sure that “through” or “thorough(ly)” is part
of the meaning. Share your sentences with your classmates.
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Date:

/4 Divide and Conquer

Directions: Draw a slash after the prefix in each word. Write the meaning of the prefix
in the first blank. In the second blank, write the meaning of the base. (Hint: Use the
Base Bank.) Then, pick the best definition from the Definition Bank. Write the letter in

UNIT 3

the box.
AVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVA'
Base Bank
fect = done fum = smoke, vapor mit = send
sist = stand spect = look at, watch
Word Prefix means Base means
1. perfect
2. perfume
3. perspective
4. permit
5 persist
Can
eNT
Make It Yours! Definition Bank 5

1. Give an example of something
you cannot do without a permit.

2. Choose two words and use both
of them in the same sentence.

3. Describe a time you persisted

with a task even though it was

difficult.

4. What other words or phrases
do you know that are similar in
meaning to the word perspective?

© TCM | Teacher Created Materials

A. an artist’s view throughout a
landscape

B. complete, flawless, and
thoroughly done

C. to keep on doing something
through the end

D. ascent that wafts through the air

E. allow someone to pass through
an area or engage in an activity

100899—Building Vocabulary: Student Guided Practice Book

(ADybnoroy; ‘ybnoiyy, = —r1ad X1jo1d uneT g uUossa]



\\\\\\\“

“N“- 3 Narme. Date.
0 Read and Reason

Directions: Complete the paragraphs by using the per— words.

INL NI NLNLNLNLNLNLNLNLNLNLNLNLNLNLNLNLNE NI NLNLNLNLNL NN

[ percent perennial ~ permanent permeate permitted

“through, thorough(ly)”

We are making a new garden in our yvard. We can’t have
¥

q,l; any structures because they are not

Q, in our neighborhood. We can plant

-'-.?). flowers, though. I read about gardens on the internet. Experts

A recommend that 25 of a garden should
'(..%: be planted with flowers. Their smell will
= the air.

™
—
g
O
1}
1}
o
—

AVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVA

percussion perfect permeates persistent

I just love playing and pounding on

instruments! I like them all, but I think the kettledrums are
my favorite. There’s something about the way their big sound

aroom. [ practice nearly every day. I want

to my playing, and my teacher tells me to be

in my practice.
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/® Comhine and Create

Directions: Use other forms of the words to the left to complete the sentences. Be sure to

check your spelling.

) Perform . 1. The at the ballet were great!

2. Do you have your parents’ to

be out this late?

3. This cake is baked to
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4. I cannot use this paper in my three-ring binder. It has
no

5. That was a argument, and I
agree with you!

6. Why did you use a marker?
Now, I can’t erase it!
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UNIT 3 Name. Date.
O, Extend and Explore

Directions: Words can change meaning, depending on how they are used in a sentence.
Here are five words. You will use the same words twice.

AVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVA

perennial perfect permeated permit perspective lg

1. This year, I want to my spelling.
2. The law does not you to cross a busy highway on foot.
3. Some people like flowers for their gardens because they

require no new planting.

4. The lovely smell of honeysuckle vines the summer breeze.
5. You need a learner’s if you want to practice driving a car.

6. I need to change my and look at this problem differently.
7. It is winter once again. Time for our colds.

8. Don’t change a thing. This is positively !

Lesson 13: Latin Prefix per— = “through, thorough(ly)”

9. I used magic markers for my art project, and the ink

my skin.

10. The in much modern art is very interesting.
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Name. Date.

@ Review: Cloze Text

Directions: Use context clues to choose the best word for each blank. Each word will be

used once.

AVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVA

percolate performed permit perspective

perfect permeate persisted perspiring

I hoped we would have a great family camping trip—in fact, I hoped it would

be . Not so. First of all, the day was so hot that we
could not stop . Then, at three in the morning, a
strange odor began to our camping area. Dad said it

was a skunk. I wanted to go out of the tent and see for myself, but Dad would not

it. He said I might get skunked! The smell was bad,

and it throughout the night.

Finally, morning came and the odor began to fade. Dad permitted me to go

out to see what our campsite looked like. We a quick
inspection of our campsite. Fortunately, the skunk did not get into our food.
However, in a matter of minutes, a thunderstorm sent us back into our tent. The

rain was coming down so hard it began to in small

drops through the seams of the tent. By noon, the rain had stopped, but we were

drenched. From my , I don’t think I'll ever want to go

camping again.
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Which of these per— words fits each description?

perfect
perfume
perspire

permanent

1. done thoroughly and correctly
2.a scent through the air
3. sweat through the skin

4. thoroughly unchanging
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Each of these word pairs uses per— as a prefix. Use the words

through or thorough(ly) to tell their meaning,

perfect

perfection

permit

permission

percent

pcr centage
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Did You Know?

AVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVAVA
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